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Abstract: The study determined the relationship of self-efficacy and happiness among
public senior high school students as influenced by sex, social support, family income,
and school curriculum. The 212 public senior high school students accomplished self-
administered questionnaires which included the General Self-efficacy Scale, Oxford
Happiness Questionnaire, and Multidimensional Scale of Perceived Social Support. More
than half of the respondents had below average self-efficacy levels. Around half were not
particularly happy or unhappy and less than two-thirds had high levels of social support.
Females’ self-efficacy levels were higher than males but sex was not a predictor of self-
efficacy. Happiness levels of females were higher than males. Social support was not a
significant predictor of self-efficacy but was a significant predictor of happiness. Family
income was a significant predictor of self-efficacy in higher income classes and it was a
significant predictor of happiness in lower and middle classes. Students from the public
laboratory high school reported higher self-efficacy levels in comparison to those
following a national curriculum. There were no differences in happiness levels based on
school curriculum. Self-efficacy was a predictor of happiness among public senior high
school students.
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L. Introduction:

Adolescence is a crucial stage in life as it is accompanied by many
developmental changes and major adjustments in order to cope with the roles that
adolescents are expected to fulfill. These life events have effects on adolescents and
the environments they are in. The severity and nature of these effects may vary from
individual to individual, depending on how they face such situations. Their
approaches may vary as there are different factors that could influence a person when
undertaking a task. Albert Bandura, a renowned psychologist, proposed that self-
efficacy could be one of these factors.

“Perceived self-efficacy is people’s beliefs about their capabilities to
produce designated levels of performance that exercise influence over events that
affect their lives” (Bandura, 1994, p. 2). Self-efficacy has garnered much attention
based on numerous researches conducted on it (Strecher et al., 1986; Tenaw, 2013;
Santos et al., 2014). It has been linked to variables such as academic achievement,
well-being, health, and motivation. Many researchers have found common attributes
of people with high self-efficacy and low self-efficacy. For instance, Rice (1998)
noted that children who excel in academic work or in sports activities have higher
self-efficacy levels. These findings prove that self-efficacy can be a significant factor
on developmental aspects.

Self-efficacy is believed to influence one’s emotional reactions. Bandura
(1994) said that depression and anxiety could be the results of inefficacy to control.
People with high self-efficacy are likely to experience a more positive emotional state.
Aside from emotions, Turk & Speers (1983) stated that self-efficacy can have various
effects on behavior and thought patterns such as one’s behavior towards a task.
Liebert & Spiegler (1987) found that people willingly engage in tasks they feel they
can accomplish based on their abilities but avoid tasks they believe they cannot
accomplish.

If self-efficacy reflects someone’s belief in accomplishment and
effectiveness, will it be an adequate predictor of one’s happiness? Happiness is “a
quality or state characterized by pleasure, delight, joy, gladness, and contentment”
(Rice, 1998, pp. 529-530). It is beneficial to maintain an overall sense of well-being
since it could motivate one in achieving other life goals and in maintain harmonious
interactions (Biswas-Diener & Dean, 2010). Only a few researches have tried to relate
self-efficacy and happiness. Pordanjani et al. (2014) presented that self-efficacy could
predict the happiness of college students because individuals with low self-efficacy
could perceive situations negatively which could lead to stress that will eventually
affect how they deal with difficulties. As a result, a lower happiness level is likely to
occur. Considering the developmental issues in adolescence and the educational
reform in the Philippines, senior high school students would make an interesting
study group.

The K-12 basic education curriculum reform was implemented in the
Philippines in 2012 through the Department of Education (DepEd). It caused mixed
reactions but the former administration still pursued the program. The Grade 11
students of SY 2016-2017 are the first batch to experience the K-12 curriculum for
senior high school. Thus, various adjustments are being made and efforts are being
done by the DepEd for the improvement of the country’s new education system.
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Combined with the fact that this first batch of senior high school students is comprised
of adolescents, they would make a suitable study sample for self-efficacy and
happiness to see how they can be assisted to improve their well-being. Further, other
factors such as social support, family income level, sex, and school curriculum may
help in understanding the relationship between self-efficacy and happiness.

Although studies have been conducted focusing on these variables, these
researches usually included college students as the respondents. Only a few studies
that focus on the self-efficacy and happiness of high school students can be accessed.
Furthermore, as the K-12 program is a relevant issue at present, studies that would
explore it are needed.

The research study aimed to determine the relationship of self-efficacy to the
happiness of adolescent senior high school students from public schools. This study
can serve as a future reference for educators and researchers of human development,
positive psychology, educational psychology, and related fields. It could also help
educators and practitioners in developing appropriate approaches to help these
students achieve optimum potentials by exploring their well-being. Specifically, it
aimed to answer these questions:

1.What is the self-efficacy level of senior high school students in a public
high school following a national curriculum and a public laboratory high school?

2.What is the happiness level of the respondents?

3.What are the effects of sex, social support, family income level, and school
curriculum on the self-efficacy and happiness levels of the respondents?

4.What is the relationship of the self-efficacy level to the happiness level of
the respondents?

2.Methodology

This is a quantitative study which used a cross-sectional design as data were
gathered at one point in time. Senior high school students were chosen from two
public schools in Bay, Laguna; a school which follows the DepEd curriculum and a
laboratory high school. Purposive sampling was employed. With 90% confidence
interval and a 5% margin of error, the sample size of 212 was computed, with 126
students from the school with a Deped curriculum and 86 students from the public
laboratory high school.

A self-administered questionnaire in English with four parts was
accomplished by the respondents. The first part gathered the demographic
information (age, sex, monthly family income). The second part was the
Multidimensional Scale of Perceived Social Support (MSPSS) developed by Zimet
et al. (1988). MSPSS is a 12-item scale of perceived social support from family,
friends, and significant other answered on a 1 (Very strongly disagree) to 7 (Very
strongly agree) scale. The highest possible score is 84 and 7 is the highest possible
mean score that can be obtained. Higher scores indicate high support. The third part
is the Generalized Self-efficacy Scale (GSES) by Schwarzer and Jerusalem (1995). It
is a ten-item scale that assesses one’s belief of his/her ability to deal with problematic
situations and react to difficulties in these events. The responses are given on a 1 (Not
at all true) to 4 (Exactly true) scale. The highest possible score is 40. Higher scores
indicate a higher sense of general self-efficacy. The internal reliability for GSES in
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samples from 23 nations is .76- .90. The last part was the Oxford Happiness
Questionnaire (OHQ) by Hills and Argyle (2002). It is a 29-item scale to measure
one’s general happiness on a six-point rating scale from 1 (strongly disagree) to 6
(strongly agree). The highest possible score that can be obtained is 174 with 6 as the
highest possible mean score. Higher scores indicate higher happiness levels.

Informed consent was obtained after prior visits to the schools were done to
ensure that the schools know the rationale of the study. Information about the purpose,
procedures, significance, data gathering procedure, and contact information of the
researcher were included in the consent forms. In the conduct of the research, the
respondents were briefed orally in the classroom regarding the study and the survey
instructions. They were given an adequate amount of time to answer the questionnaire.
Usually, the participants completed the questionnaire within 15 minutes. To gather
the information needed about the school curriculum, key informant interviews were
done with the senior high school coordinator of each school.

Data gathered were recorded in Google Sheets and entered into Stata, a
software for statistical computing and graphics. Pearson product moment correlation
was computed to determine the linear relationship of self-efficacy and happiness.
Linear regression model was conducted to identify the linear association of the
variables (self-efficacy, happiness, sex, social support, family income, and school
curriculum) and their causal relationship. Hypothesis testing on both analyses was
conducted and the confidence level of the study was set at 95% with 0=0.05.

The following hypotheses were formulated:

H1: Perceived self-efficacy levels differ by sex among senior high school
students;

H2: Perceived happiness levels differ by sex among senior high school
students;

H3: Perceived self-efficacy levels differ by social support levels among
senior high school students;

H4: Perceived happiness levels differ by social support levels among senior
high school students;

HS: Perceived self-efficacy levels differ by family income levels among
senior high school students;

H6: Perceived happiness levels differ by family income levels among senior
high school students;

H7: Students from two public schools with different curricula differ
significantly in their self-efficacy levels;

HS8: Students from two public schools with different curricula differ
significantly in their happiness levels; and

H9: There is a strong positive relationship between self-efficacy and
happiness; self-efficacy can be a predictor of happiness.

The participants were selected through purposive sampling, a non-probability
type of sampling. Therefore, generalizations pertaining to the entire population
cannot be made based on the results of this study. Respondents were assessed based
on self-reports, thus, neither clinical tests nor personal observations were done to
further validate their claims. The study relied on quantitative data for analysis, thus,
in-depth or detailed assessment of responses through qualitative research methods
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(e.g. personal interviews) were not executed, except for key informant interviews that
were conducted to obtain information about the school curriculum.

3.Results and Discussion
Sociodemographic Characteristics of Public Senior High School Students

Ages ranged from 15-24 years old with the mean age of the participants as
17.0 years (SD=0.88). Table 1 shows the sociodemographic characteristics of the
respondents. More than half were females. Of the respondents, 59.43% came from
the school under a DepEd curriculum. Nearly half were from low-income families
and three-fourths of the respondents from the public school following a Deped
curriculum were from low-income families.

Table 1. Sociodemographic characteristics of the respondents (N=212).

Frequency (Percentage Distribution)

Characteristic

DepEd Laboratory TOTAL
Sex
Female 66 (52.38%) 45 (52.33%) 111(52.36%)
Male 60 (47.62%) 41 (47.67%) 101 (47.64%)
Income Level
Low 98 (77.78%) 3 (3.49%) 101 (47.64%)
Middle 23 (18.25%) 56 (65.11%) 79 (37.26%)
High 1 (0.79%) 25 (29.07%) 23 (10.85%)
No response 4 (3.17%) 2 (2.33%) 6 (2.83%)
TOTAL 126 86 212

Self-efficacy Levels of Public Senior High School Students

The mean score for self-efficacy of the respondents was M=27.20 (SD=4.46).
Scholz et al. (2002) said that the international average score in the General Self-



efficacy Scale (GSES) is 29.55. Compared to this, the mean score for self-efficacy of
the respondents was below average. Similarly, Pordanjani, et.al (2014) and Khatib
(2012) both reported below average self-efficacy levels among undergraduate college
students. On the other hand, Datu (2013) reported a high degree of self-efficacy
among college students from a private school in Metro Manila.

Table 2 presents that nearly two-thirds of the students from a school with a
DepEd curriculum was below average in terms of their self-efficacy levels. On the
other hand, more than half of the students from a public laboratory high school scored
above average in their self-efficacy levels. Combining all the students from two
different curricula, results showed that a little more than half were below average in
terms of self-efficacy levels.

Table 2. Frequency and percentage distribution of all the respondents by self-
efficacy levels (N=212).

Frequency (Percentage Distribution)

Self-efficacy
Levels DepEd Laboratory TOTAL
Below Average 80 (63.49%) 36 (41.86%) 116 (54.72%)
Above Average 46 (36.51%) 50 (58.14%) 96 (45.28%)
TOTAL 126 86 212

Table 3 presents the means and standard deviations for the responses on the
GSES. Item 6 (I can solve most problems if I invest the necessary effort) had the
highest mean rating (M=2.94, SD=0.79) followed by Item 1 (I can always manage to
solve difficult problems if I try hard enough) with a mean rating of 2.84 (SD=0.75).
Both items tackle the importance of one’s effort and persistence when dealing with
difficulties and challenges. These items are also related to the concept of locus of
control which is the perception that one can control the outcomes of circumstances.
An individual who has strong internal locus of control believes that s/he has control
over the situation through his/her own efforts and skills. In contrast, those who have
strong external locus of control believe that outside factors influence the outcomes.
Relating control and self-efficacy, Bandura (1994, p. 2) said that efficacious
individuals “attribute failure to insufficient effort or deficient knowledge and skills
which are acquirable.” It can be deduced that individuals with higher self-efficacy
levels tend to have strong internal locus of control as they associate their success and
failures to their own performance.

Furthermore, the responses can be explained by the autonomy and
competitiveness that most adolescents are concerned about in their current stage.
Adolescents strive to exhibit autonomy in which they are able to see themselves with
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a high degree of self-reliance like in decision-making. Also, a competitive
atmosphere is evident among adolescents as they are in a stage wherein they seek to
prove their capabilities in order to gain acceptance and admiration from peers.

Table 3. Descriptive statistics for Generalized Self-efficacy Scale (GSES) items.

Iltems M SD

=

I can always manage to solve difficult problems if I try hard enough. 2.84 0.75

2. If someone opposes me, | can find the means and ways to get what | want. 250 0.79

w

. It is easy for me to stick to my aims and accomplish my goals. 2.68 0.78

4. 1 am confident that | could deal efficiently with unexpected events. 256 0.76

5. Thanks to my resourcefulness, I know how to handle unforeseen situations. 2.68 0.79

6. | can solve most problems if | invest the necessary effort. 294 0.79

7. 1 can remain calm when facing difficulties because | can rely on my coping  2.81 0.77
abilities.

8. When | am confronted with a problem, | can usually find several solutions.  2.70 0.81

9. If  am in trouble, | can usually think of a solution. 2.77 0.84

10. | can usually handle whatever comes my way. 2.75 0.82

Item 2 (If someone opposes me, I can find the means and ways to get what [
want) garnered the lowest rating (M=2.50, SD=0.79). Rejection heightens feelings of
self-consciousness (Riley et al., 1984). Adolescents may feel or think that they are
being observed or evaluated by the people around them. As a result, they might
exhibit greater concern for what others will think about them which could affect their
behavior. They are also at the stage where peer conformity is a norm. These self-
perceptions and expectations from others may make it difficult for the adolescents to
deviate as they are striving to achieve other’s approval.

Happiness Levels of Public Senior High School Students

The mean score of the respondents for the happiness scale was M=3.94
(SD=0.56), which indicates that they obtained an average score. Based on the Oxford
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Happiness Scale, this is interpreted as moderately happy. Compared to other studies
that used the same scale, Datu (2013) reported a total mean rating of 3.90 happiness
level among college students from a private school in Metro Manila. The mean rating
of happiness levels reported by Datu (2013) did not differ largely.

Table 4 shows that more than half of the respondents under a DepEd
curriculum are not particularly happy or unhappy. On the other hand, less than half
of the students from a public laboratory high school were not particularly happy or
unhappy. Lastly, a little over half of all the respondents are not particularly happy or
unhappy.

Table 4. Frequency and percentage distribution of all the respondents by
happiness levels (N=212).

Frequency (Percent Distribution)

Levels of Happiness

Not particularly unhappy or happy

72 (57.14%)

38 (44.19%)

DepEd Laboratory TOTAL
Not Happy 0 (0.00%) 0 (0.00%) 0 (0.00%)
Somewhat Unhappy 2 (1.59%) 7 (8.14%) 9 (4.25%)

110 (51.89%)

Moderately Happy 50 (39.68%) 37 (43.02%) 87 (41.04%)
Very Happy 2 (1.59%) 4 (4.65%) 6 (2.83%)
Too Happy 0 (0.00%) 0 (0.00) 0 (0.00)

TOTAL 126 86 212

Table 5 shows the means and standard deviations for all the items of the

Oxford Happiness Scale (OHS). Item 9 (Life is good) had the highest mean rating
(M=5.01, SD=1.32), while Item 16 (I find beauty in some things) presented the
second highest mean rating (M=4.82, SD=1.14). These two items both point out a
positive outlook in life.
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Table 5. Descriptive statistics for Oxford Happiness Scale (OHS) items.

Items M SD
1. I don’t feel particularly pleased with the way I am. 3.62 1.30
2. 1 am intensely interested in other people. 4.02 1.37
3. | feel that life is very rewarding. 434 1.39
4. | have very warm feelings towards almost everyone. 404 1.18
5. | rarely wake up feeling rested. 292 1.33
6. | am not particularly optimistic about the future. 3.61 1.48
7. 1 find most things amusing. 399 117
8. | am always committed and involved. 3.68 1.27
9. Life is good. 501 1.32
10. I do not think that the world is a good place. 3.83 157
11. I laugh a lot. 475 1.27
12. I am well satisfied about everything in my life. 429 1.22
13. I don’t think I look attractive. 3.15 1.36
14. There is a gap between what | would like to do and what | have done. 2.69 1.04
15. 1 am very happy. 407 131
16. | find beauty in some things. 482 1.14
17. 1 always have a cheerful effect on others. 429 118
18. I can fit in (find time for) everything | want to. 410 1.23
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19. | feel that | am not especially in control of my life. 332 1.32

20. | feel able to take anything on. 390 1.12
21. | feel fully mentally alert. 3.70 1.19
22. | often experience joy and elation. 417 132
23. I don’t find it easy to make decisions. 289 132
24. I don’t have a particular sense of meaning and purpose in my life. 3.72 1.58
25. | feel | have a great deal of energy. 419 133
26. | usually have a good influence on events. 399 1.21
27. Idon’t have fun with other people. 441 1.44
28. Idon’t feel particularly healthy. 3.82 1.39
29. I don’t have particularly happy memories of the past. 426 151

Note: Statements in italics show the items in which the scores are reversed.

For the reversed scored questions, Item 14 (There is a gap between what |
would like to do and what I have done) had the lowest mean rating (M=2.69,
SD=1.04). This item is pointing out the discrepancy between the actual self and the
ideal self (aspired attributes). A large difference between one’s self-concept and ideal
views could lead to sad and depressed states of emotions (Stets & Turner, 2005). Thus,
tackling self-discrepancy issues among individuals is important to enhance one’s
well-being. On the other hand, Item 27 (I do not have fun with other people) had the
highest mean rating with 4.41 (SD=1.44). As this is a negatively worded question,
the high mean score of the respondents mean a slight disagreement to the negative
statement. In this regard, Item 27 points out the attachment that the adolescents have
with the people around them or with their social support group. As sense of
belongingness to a social group promotes a favorable well-being, the perception of
an individual of his/her relationship to the people around him/her is an important
factor to consider when determining happiness.

Social Support Levels of Public Senior High School Students
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There is a high level of social support for 62.30% of the respondents (Table 6). Social
support was low for the respondents from low-income families of the public school
following the Deped curriculum while more than half of the respondents from the
public laboratory school from the high-income families had high social support.

The items of the Multidimensional Scale of Perceived Social Support
(MSPSS) are equally divided based on three sources of social support (significant
other, family, and friends). It was found that the significant other source of social
support had the highest mean rating (M=5.48, SD=1.37), followed by social support
from friends (M=5.39, SD=1.24), and then, family social support (M=5.17, SD=1.38).

Table 6. Frequency and percentage distribution of the respondents by social
support levels (N=212).

Frequency (Percentage Distribution)

Level of Social

Support DepEd Laboratory TOTAL
Low 4 (64.30%) 1 (1.20%) 5 (2.40%)
Medium 41 (32.50%) 34 (39.50%) 75 (35.40%)

High 81 (3.20%) 51 (59.30%) 132 (62.30%)
TOTAL 126 86 212

Table 7 presents the means and standard deviations for the item responses on
the MSPSS. Item 2 (There is a special person with whom I can share joys and
sorrows) had the highest rating with 5.58 (SD=1.49). According to Steinberg (2005),
the onset of adolescents’ display of autonomy from adults, like their parents, could
be influenced by their growing concern for intimate/romantic relationships or
activities. They are at the stage where their peers become more significant in their
lives and they feel they are ready for more intimate relationships. Also, some of them
may be living away from their parents and thus, depend more on peers for social
support, especially in the case of the students from the public laboratory high school
as they are from different parts of the country and aim to graduate from this
considerably premiere high school.

Item 8 (I can talk about my problems with my family) had the lowest mean
rating with 4.62 (SD=1.72). This could be due to living away from home and the only
way to connect is through phone calls and social media sites. Sometimes, some
problems are better discussed face-to-face. Without this opportunity, adolescents may
decide to discuss their problems with other significant adults like a teacher or with a
peer like a friend or romantic partner. The low rating may also be attributed to the
parents. For instance, Baumrind (as cited by Schickedanz et al., 2001), claims that the
authoritarian parenting style negatively affects the parent-child relationship. Also, the
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family is subjected to many adjustments and alterations concerning finances, social
structure, and obligations (Steinberg, 2005) like job terminations or work demands.
These changes to the family relations and structure may clash with the changes that
adolescents undergo, thus, resulting to a less favorable relationship.

Table 7. Descriptive statistics of Multidimensional Scale of Perceived Social
Support (MSPSS) items.

Items M SD
1. There is a special person who is around when | am in need. 5.38 1.64
2. There is a special person with whom | can share joys and sorrows. 5.58 1.49
3. My family really tries to help me. 5.48 151
4. | get the emotional help & support I need from my family. 5.22 171
5. I have a special person who is a real source of comfort to me. 5.40 1.68
6. My friends really try to help me. 5.47 1.58
7. 1 can count on my friends when things go wrong. 5.19 1.44
8. | can talk about my problems with my family. 4.62 1.72
9. | have friends with whom | can share my joys and sorrows. 5.56 1.40
10. There is a special person in my life who cares about my feelings. 5.51 1.71
11. My family is willing to help me make decisions. 5.34 1.57
12. | can talk about my problems with my friends. 541 1.61

Self-efficacy and Sex

Table 8 shows that the self-efficacy level of males was lesser by 0.26
compared to females. Despite the difference, the p-value shows that it was not
statistically significant. Thus, there were no sex differences on self-efficacy among
senior high school students.
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In contrast to the results, Santos et al. (2014) found that higher self-efficacy
levels were found in males. Likewise, Meece et al. and Wigfield et al. (cited by
Wigfield & Eccles, 2002), said that males are more positive about their abilities in
mathematics, science and technology, implying the importance of the content or
knowledge domain. Williams (2014) found that self-efficacy was higher in female
students and that self-regulated learning, such as taking notes in class, finishing home
works on time, and planning school work, helped in enhancing self-efficacy.
However, some studies (Hunagund & Hangal, 2014; Sawari & Mansor, 2013) claim
that there is no significant difference between males and females in terms of self-
efficacy levels. Further, Friedricks & Eccles (cited by Steinberg, 2005) stated that the
difference on how males and females perceive themselves decreases as the adolescent
years progress. As an implication, the self-efficacy differences between sexes may
not be evident anymore among the senior high school students who are in their middle
to late adolescent years.

Table 8. Regression analysis of self-efficacy and sex, social support,
family income and school curriculum.

Self-efficacy Coefficient t p-value
Sex (male) -0.26 -0.42 0.68
Social Support: Moderate 2.77 1.35 0.18
High 2.93 1.44 0.15
Income: Low 0.9 0.96 0.34
Lower middle income 0.19 0.20 0.84
Middle class 1.96 1.93 0.06
Upper middle 2.22% 2.15 0.03
Upper 5.11* 3.36 0.00
Rich 3.24* 2.79 0.01
School curriculum (Laboratory) 2.57 4.29 0.00

Note: *Predictor is significant if p-value < 0.05, otherwise it is not significant.

Another possible explanation is the gender equality status in today’s society.
Movements and campaigns for gender equality are more noticeable now as seen with
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the combined efforts of some government and non-government organizations through
laws, policies, social media, mass media and other propaganda. The Philippine Star
(2015), a print and digital newspaper, reported that the Philippines ranked as the 7th
highest among all countries in Asia Pacific, in the Global Gender Gap Index which
measured gender equality among 145 countries worldwide. This shows that the status
of gender equality in the country has improved over the years. As an implication, the
ability of an individual to do things formerly and strictly associated to the opposite
sex has lessened, thus, affecting individuals’ perceptions of their abilities. Other
factors, such as the social situation and classroom interactions, which is unique from
person to person, also affect one’s perceptions of his/her abilities.

Self-efficacy and Social Support

The self-efficacy of students with moderate and high social support levels
were higher by 2.77 and 2.93, respectively, compared to students with low social
support (Table 8). However, using the p-values, results showed that the predictors
were not significant. Thus, there was no statistically linear dependence of self-
efficacy on social support detected.

Adler-Constantinescu et al. (2012) and Torres & Solberg (2001) found that
the availability of social support from significant people was positively related to self-
efficacy. This could be due to the social persuasion given by significant people that
makes a person convinced that s/he can accomplish a certain task. Based on the results,
it can be deduced that social support, as a motivation to succeed on a task, may not
be as effective and influential as other sources of motivation. For example,
Schickedanz et al. (2001) pointed out that intrinsic motivation may push someone to
achieve a task because of the sense of accomplishment and mastery. Lerner et al.
(2011) also said that intrinsically motivated individuals have a sense of control over
certain events. This means that the person believes that s/he can or will succeed on a
task, which largely relates to self-efficacy. Thus, external factors such as social
support may not be the primary influence to the respondents’ self-efficacy levels. The
respondents could be influenced by intrinsic motivations.

Another explanation is about the feedback that social support may give to the
individual which may or may not affect his/her self-concept. Derlega & Janda (1978)
said that the way people see themselves governs the way they handle knowledge
about themselves. If an individual sees himself/herself as greater or less than the
evaluation of others, s/he may not acknowledge it, thus, making one’s self-concept
independent from the presence or absence of social support.

Self-efficacy and Family Income

The self-efficacy levels of upper middle income to rich students were higher
than those from the low-income families (Table 8). However, the significance of the
differences in self-efficacy based on family income varied. Based on the p-values, the
low income, lower middle income, and middle income families were almost non-
significant predictors of self-efficacy. However, higher family income (upper middle
income, upper income, rich) were significant predictors of self-efficacy. Thus, the
significant effects of family income to self-efficacy can only be seen in those
belonging to the higher income families.
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The difference in self-efficacy levels of adolescents from various income
classes can be explained by the variations in the opportunities that each class has. For
instance, according to Leventhal & Brooks (as cited by Steinberg, 2005), adolescents
with poor backgrounds are more likely to have lesser opportunities to have resources
that forward favorable development and give assistance in times of need. Adolescents
from higher income brackets are more likely to obtain higher quality of capital that
could promote their competence beliefs such as better education, healthy diet, and
more complete healthcare. The inability to provide these resources for the family may
result to stress and worries which are detrimental in building self-efficacy beliefs.

The differences in opportunities was further explained by Schunk & Miller
(as cited in Pajares & Urdan, 2006). They said that there is a higher chance for
learning problems to occur among members of a poor family which may result to
inadequate development of one’s efficacy levels. Low accessibility to good sources
of nutrition, psychosocial stimulation, learning materials, and health services may
play roles in this inadequacy.  Aside from learning problems that lower income
classes are more prone to, psychological disturbances are also more likely to occur
among them (Derlega & Janda, 1978). These psychological problems may be a result
of various resource and relationship stressors and conflicts that may affect an
individual’s perception of his/her success on a task.

Self-efficacy and School Curriculum

Table 8 shows that there is a significant difference (p=0.00) in self-efficacy
based on school curriculum. Self-efficacy of students from a public laboratory high
school was higher by 2.57 compared to those under a DepEd curriculum.

The Philippine K-12 program for senior high school involves tracking,
wherein the students are grouped based on their abilities and interests. The three
tracks are: Academic track; Technical, Vocational, and Livelihood (TVL), and Sports
and Arts (Official Gazette, n.d). The Academic track has five strands: General
Academic Strand (GAS); Pre-Baccalaureate Maritime; Accountancy, Business and
Management (ABM); Humanities and Social Sciences (HUMSS); and Science,
Technology, Engineering, and Mathematics (STEM).

For School Year 2016-2017, according to the official website of the
Department of Education (n.d.), the public DepEd school in which the respondents
study offers the Academic track (STEM & ABM) and TVL track with four
specializations: Dressmaking (National Certificate II), Tailoring (National Certificate
II), Rice Machinery Operations (National Certificate II), and Organic Agriculture
(National Certificate II). On the other hand, the public laboratory high school offers
the Academic track with these strands: STEM, GAS and HUMSS.

Tracks differ from one another. One track may include advanced math and
science courses while the other track may have the basic courses only. This
characteristic of tracking could lead to an unfavorable perception of those tracks with
less advanced courses. Furthermore, Seidman et al. (as cited by Schickedanz et al.,
2001) said that such negative approaches could lead to decreased levels of how
students perceive themselves as competent and how they evaluate themselves in the
academic setting. It is possible that their efforts and interest in learning may be
affected. Also, having more advanced or technical subjects have their impact on the
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students’ perceptions and efforts. A significant difference of the public laboratory
high school is that it offers a curriculum with greater focus on the STEM strand and
the teachers are professors of the premier national university. Thus, this attribute of
the public laboratory high school may have influenced the greater self-efficacy levels
of the students.

Another factor that could explain the higher efficacy levels of the students
from the public laboratory high school is that its admitted students are the top 125 in
the schools’ entrance examination out of approximately 6,000 applicants. The fact
that they qualified in this school would likely increase the level of how they perceive
themselves, especially in terms of academic abilities.

Happiness and Sex

Table 9 shows the p-value indicates that sex as a predictor of happiness was
significant. The happiness level of males was lower by 0.25 compared to females.
These results can be attributed to male characteristics that are mostly brought about
by gender stereotyping and expectations.

Whereas other literature revealed no significant differences in happiness
among sexes (Mahon, 2005; Shafiq et al., 2015; Sangeetha & Chetan, 2016), several
studies found significant differences in happiness between males and females (Ading
et al., 2012; Sharma & Gulati, 2015) which supported the findings. Feldman (2005)
said that suicide is more probable to happen in male adolescents five times higher
than in females. One of the reasons for these suicidal tendencies is the feeling of
unhappiness. Gender expectations could be a factor for the decreased happiness levels
of males. Males are expected to show assertiveness, boldness, independence, and
being reserved (Derlega & Janda, 1978). These expectations can become hindrances
for them to undertake some tasks and goals that they want for themselves due to fear
of being criticized about their masculinity. These gender expectations can also inhibit
them from expressing and sharing their emotions which could result to psychological
disturbances, thus, affecting their well-being. Geary (1998, as cited by Thies &
Travers, 2006) said that females are more open and passionate in conveying their
emotions. Females are more capable of analyzing other people’s emotions. These
female capabilities benefit their well-being as these also relate to greater awareness
and understanding of oneself. Self-awareness and proper management of emotions
contribute to healthier relationships which, in turn, affect happiness.

Happiness and Social Support

The happiness levels of students with moderate and high social support levels
were higher, by 0.63 and 1.02, respectively, in comparison to students with low social
support (Table 9). The p-value shows that the predictors were significant. Thus, there
was a significant relationship between happiness and social support levels.
Furthermore, it was found out that the social support categories explain 17.08% of
the variation in happiness levels.

Several studies reported similar results. King et al. (2014) reported that the
stress levels of college students can be reduced by the emotional support that can be
received from their parents, guardians and peers. This change in stress levels can
cause an increase in one’s perceived happiness levels. Additionally, Tan et al. (2016)
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reported that extroverts, who are characterized with high self-esteem, tend to have

increased social support which improves one’s happiness levels. Ward (as cited by

Steinberg, 2005, p. 635) stated that “adolescents’ happiness and psychological well-

being are tied closely to their feelings of belongingness, inclusion, and social support.”
This proves that adequate levels of social support could lead to increased levels of

happiness. When the adolescent is given support, s/he knows that s/he is important to

significant persons, that there is a group that s/he can belong to, and will look out for

his/her welfare. The achievement of this need adds up to the positive well-being of

an individual.

Table 9. Regression analysis of happiness and sex, social support, family
income and school curriculum.

Happiness Coefficient t p-value

Sex (male) -0.25* -3.26 0.00

Social Support: Moderate 0.63* 2.66 0.01

High 1.02* 4.39 0.00

Income: Lower -0.33* -3.50 0.00

Middle income -0.26* -2.02 0.05

Upper income -0.09 -0.75 0.46

Rich -0.60 -0.40 0.69

School curriculum 0.01 0.12 0.91
(Laboratory)

Note: *Predictor is significant if p-value < 0.05, otherwise it is not significant.

Happiness and Family Income

The happiness level of rich students was lower by 0.60 in comparison with
the students from other income classes (Table 9). As the family income levels
increase, the happiness levels of the students decrease. There were some variations
with the results. The lower and middle class predictors of self-efficacy were found to
be significant while the higher income classes were not significant predictors of
happiness. Thus, the significant changes of the predictors’ (family income) effect to
self-efficacy were only observed in those belonging to the lower and middle classes.
In the scale used for this study, families belonging to these classes are those who earn
less than Php 7,890.00 to Php 78,900.00/month.
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The differences in the happiness-income correlation found in various studies
can be explained by the Conceptual-Referent Theory of Happiness. The theory states
that people differ in their concept of a happy life because everyone has his/her own
ideas about this (Rojas, 2005). People will behave differently in their pursuit of
happiness due to their differing conceptual referents. Therefore, the significance of
income to an individual may depend on his/her concept of happiness. Thus, studies
show varying effects of income to happiness. The different conceptions of what
happiness is can be rooted on the cultural background of the individual, thus, using
the cultural approach. Diener & Suh (2000) said that people differ in their concepts
of happiness relatively because of what they consider to be important. If an individual
has high regard for money, then, having more would increase his/her happiness levels.
In addition, other factors could moderate the effect of income to happiness such as
values. For instance, the well-being of the lower classes can be found in their
achievement of their primary needs such as food, shelter, and clothing. On the other
hand, the satisfaction of the higher income class can be more diverse. Thus, an
individual’s standards of living play a major role in his/her evaluation of happiness.

The lower classes have been observed as having resilience in times of
difficulties as they are more commonly subjected to extreme and challenging
situations. Achieving happiness despite these conditions could mean a satisfactory
job or a happy family life, which would affect how they evaluate their present life
status. As Rae & MacConville (2012, p. 25) said, difficulties in life can be “positive,
as struggles, hardship and challenges are considered to be necessary components of
an emotionally rich life.”

Happiness and School Curriculum

Although there was a difference of 0.01 in happiness levels based on school
curriculum, the difference was not statistically significant. Thus, it cannot be said that
school curriculum is a significant predictor of happiness.

This can be explained by various literature. Berk (2004) said that school
transitions and adjustments give rise to life changes that adolescents may not be
prepared for or do not understand. The transition from being a Grade 10 student to a
senior high school student could be a factor in the relationship of happiness and
school curriculum. As all of the respondents belong to the first batch of senior high
school students after the implementation of the K-12 program, the effect of the
curriculum to their happiness levels was not significant and unique for each group
because all of them experienced the changes and the uncertainties which came with
the reform.

Moreover, tracking is present in both curricula. Tracking involves certain
disadvantages such as discrimination of abilities which could later result to low self-
esteem, conflict in relationships among students of different tracks, poor performance,
doubts if they are in the right track, and the influence of being in this track on their
college and later work lives.

Self-efficacy and Happiness

The Pearson correlation coefficient (r=0.40) suggested a moderate positive
correlation. As self-efficacy increases, happiness also increases. The level of
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statistical significance (p-value) of the correlation coefficient is 0.00 which means
that there is a statistically significant relationship between self-efficacy and happiness.
The coefficient of determination (r2= 0.16) shows that 16% of the variability
observed in the happiness levels can be predicted from the relationship between self-
efficacy and happiness.

Table 10. Correlation analysis of self-efficacy and happiness levels of the

respondents.
Happiness
Self-efficacy Pearson Correlation Coefficient 0.40
Significance Level 0.00
N 212

Table 11 shows the results of the stepwise regression analysis and the subset
of predictors that were most significant. Results showed that for every one unit
increase in self-efficacy level, happiness level increases by 0.05, holding social
support and sex constant. The results of this study showed that other variables can be
significant predictors of happiness. However, this study was primarily focused on
self-efficacy. Another important result of this study was that self-efficacy and
happiness were not just linearly related, but were also causally associated to one
another.

Table 11. Stepwise regression analysis of predictors of happiness.

Happiness Coefficient t p-value
Self-efficacy 0.05 6.41 0.00
Moderate social support 0.46 2.16 0.03
High social support 0.85 3.99 0.00
Sex -0.14 -2.08 0.04

Note: Predictor is significant if p-value < 0.05, otherwise it is not significant.

Many studies on self-efficacy and happiness/subjective well-being have
already presented the positive relationship that exists between the two (Santos, et al.,
2014; Pordanjani et al., 2014; and Hunagund & Hangal, 2014). The literature cited
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explained that a high level of self-efficacy is a contributing factor to one’s social skills
and relations, perception of events, and efforts exerted on a task. All these benefits
help in fulfilling tasks and goals, and maintaining positive emotional states. Bandura
(1994) said that an individual’s achievements and welfare are developed through high
levels of perceived self-efficacy. It is from these accomplishments and well-being
that happiness can be achieved. As increased self-efficacy is attributed to more
desirable performances and outcomes, positive effects to well-being and happiness
levels can be observed.

Rae & MacConville (2012, p. 26) said that “learning associated with positive
emotions and well-being is retained whereas learning that is associated with negative
emotions - stress, boredom, confusion and low motivation - detract from the learning
process.” The respondents are the first batch of senior high school students who are
experiencing the transitions that goes with the educational reform. Thus, it should be
aimed that adolescents achieve a favorable level of happiness as this can be their asset
in fulfilling goals in their lives, particularly in their academic and career endeavors.

4.Conclusion and Recommendations

The study determined the relationship of self-efficacy and happiness among
public senior high school students. Further, the relationships of sex, social support,
family income, and school curriculum to self-efficacy and happiness were looked into.
Self-administered questionnaires were accomplished by 212 public senior high
school students under a DepEd curriculum and from a public laboratory high school.
The respondents were identified in response to the need of evaluating them based on
the current Philippine education reform, the K-12 senior high school program.
Respondents were asked to rate themselves, based on a Likert scale, on the General
Self-efficacy Scale, Oxford Happiness Questionnaire, and Multidimensional Scale of
Perceived Social Support.

More than half of the respondents had below average self-efficacy levels.
Around half of the respondents were not particularly happy or unhappy and less than
two-thirds had high levels of social support. Females’ self-efficacy levels were higher
than males but the difference was not significant to conclude that sex is a predictor of
self-efficacy. Happiness levels of females were higher than males. Social support was
not a significant predictor of self-efficacy but was a significant predictor of happiness.
Family income was a significant predictor of self-efficacy in higher income classes
and it was a significant predictor of happiness in lower and middle classes. Students
from the public laboratory high school reported higher self-efficacy levels as
compared with those under a DepEd curriculum. There were no differences in
happiness levels based on school curriculum. Self-efficacy and happiness had a
moderate positive correlation. Self-efficacy was a predictor of happiness among
public senior high school students.

As this study focused on students and looked into their situation in the
academic setting, the academic performance of the respondents can be considered to
further explore the association of self-efficacy to positive outcomes. Qualitative
approaches such as interviews can also be employed together with a quantitative
research design to have a more in-depth evaluation of the relationship of the variables.
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Results of this study show that self-efficacy is affected by higher income only.
Community and school programs or policies that can help less privileged students in
acquiring the resources they need would help. For example, school supplies, learning
materials, and services can be provided to develop their skills further. On the other
hand, results also showed that students from lower classes were happier and this can
be a motivator for them to achieve positive outcomes. To maintain or improve their
happiness levels, social support has to be cultivated in the home, school and
community.

Due to the changes brought about by the educational reform, efforts should
be done to help the students adapt to these. It is recommended that curriculum
developers and school administrators employ interventions that would help the
students improve their self-efficacy and increase their happiness levels. For instance,
counteracting the negative characteristics of tracking may help. More positive
communication and relationships among students of various tracks are necessary to
avoid feelings of indifference and inferiority. The necessity and effects of placing
students in tracks early on can be an area of research.

It is recommended that adolescents should involve themselves in events or
activities that can increase their self-efficacy beliefs. Bandura (1994) proposed some
sources of self-efficacy like mastery experiences, vicarious experiences, social
persuasion, and somatic and emotional states. Exploring these topics with the
guidance of adults or experts at home or at school should be considered.
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